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Monday, l^t h Ji^miaiy i<|>7»^ 

jtn thr, Ch^1r: Mr Harry Pr ior (Merttm Dyslexia Assoclatton) 

THE CHAIRMAN: Ky Lord, Ladies and Gentlemen, it is pleaeure 
on behalf of the Merton lyslexia ABSOciation to velcome you to the 
Royal Institution for this evening's lecture. The Royal Institution 
has erLstPd in Albemarle Street for 125 years and has a tradition for 
scientific investigation coupled with the exposition and illustration 
Ox the latest researches in the lecture room, !Phe tvin objects of 
research and communication of the results to teachers and* educational 
psychologists are veiy deer to the heart of anyone connected vith 
dyxlexia, and I can therefore think of no more fittln^f venue for our 
lecture this evening than this historic lecture theatre. I for one 
cannot enter it without thrilling to thethoughts of Mcliael Faraday 
demonstrating in this theatre the results of his research on eleotro- 
mucnetic induction which had such far-reaching effects. I think that 
tonifijit is a unique occasion in that I believe it is the first time that 
dyslexia has been the subject of a lecture here. 

In a moment I shall ask Lord Radnor to introduce our speaker, but 
before I do so I would like to remind you that after the lecture 
ft? Kaxnee las kindly agreed to answer questions, so please give a 
little t jught to your questions during the lecture so that when the 
time comes we need waste no time to getting on with the questions. 

I would like to make one other announcement before the lecture, 
and that is that the North London I^yslexia Association would like me 
to announce two lectures. One of them is an important and Inte-eeting 
one which is on 27th Jaauaiy, a Monday, at the Sydney Webb CoUege, 
and here two speakers flrom the ILEA are coming to talk about the 
facilities which they provide for children with special teaming needs. 
TlLt is 27th January at the Sydney Webb College. Ano«.;« lecttire by 
the North London I^lexia Association is on 10th Pebruair, disc at • 
the Sydn^ Webb College, where the speaker is Professor Ilussell of the 
Academic Department of Psychiatry in the Royal Free Hospital; and also 
Mr Slade, a lecturer in clinical psychology. The title of that lecture 
is "Number Blindness: Clinical and Psychological Aspects," 

We are now delighted to ha^'e with us this evening Lord Radnor, the 
Chairman of the British dyslexia Association, and I will now call on 
him to introduce our speaker, 

LORD BAiftOR: Ladtts and Gentlemen, I am going to be quite brief, 
and I thought I would start by saying that some of us present here 
tonight - because I have seen them - had the pleasure in November last 
of being welcomed and entertained and taught at the International 
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Monday, l^th JflwuAry i ^ ij iy^ 

In thft n^<t.» Mr Harry Prior (Merton pyalexla Association ) 

THE CHAHMAN: VSy Lord, Ladies and Gentlemen, it is ny pleasure 
on behalf of the Merton lyslexia Association to veloome you to the 
Royal Institution for this evening's lecture. The Royal Institution 
has esisted in Albemarle Street for 125 years and has a tradition for 
scientific investigation coupled with the exposition and illxistration 
of the latest researches in the lecture room. The twin objects of 
research and coomunication of the results to teachers and educational 
psychologists are very dear to the heart of anyone connected with 
dyxloxia, and I can therefore think of no more fitting venue for our 
lecture this evening than this historic lecture theatre. I for one ■ 
cannot enter it without thrilling to thethou^ts of Michael Faraday 
demonstrating in this theatre the results of hia research on electro- 
tJUCnetic Induction ^oh had such far-reaching effects. I think ttiat 
tonight is a unique occasion in that I believe it is the first time that 
dyslexia has been the subject of a lecture here. 

In a moment I shall ask Lord Radnor to introduce our speaker, but 
before I do so I would like to remind you that after the lecture 
J)r Karnes has kindly agreed to answer questions, so please give a 
little thou^t to your questions during the lecture so that vdien the 
time comes we need waste no time to getting on with the questions. 

I would like to make one other announcement before the lecture, 
and that is that the North London Dyslexia Association would like me 
to announce two lectures. One of them is an important and interesting 
one ^ch is on 27th January, a Monday, at the Sydney Webb College, 
and here two speakers fttan the ILEA are coming to talk about the 
facilities which they provide for children with epeciaJ ieamlng needs. 
That is 27th January at the Sydney Webb College. Anottta lecture by 
the North London I^yslexia Association is on 10th Pebruarjr, also at ■ 
the Sydney Webb College, where the speaker is Professor Ilussell of the 
Academic Department of Psychiatry in the Boyal Free Hospital! and olso 
Mr Slade, a lecturer in clinical psychology. The title of that lecture 
is ••Number Blindness: Clinical and Psychological Aspects." 

We are now delighted to have with us this evening Lord Radnor, the 
Chairman of the British lyslexla Association, and I will now call on 
him to introduce our speaker. 

Wm BAi&'OR: LadltB and Gentlemen, I m going to be quite brief, 
and I thought I would start by saying that some of us present here 
tonl^t - because I have seen them - had the pleasure in November last 
of being welcomed and entertained and taught at i;he International 
Conference on I^lexia In Rcchoster, Mlimesota, U.S.A. It was an 
impressive performance, Somotimes we get a bit depressed in this 
country that this ^ole disability of dyslexia is not accepted as 
we would like It to be. Anyone who had been there and been to the 
various workshops, or lectures, vdiatever you like to call them, and 
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Iieen to tho main moetlxigs and vitnessed about I96OO people \ibo never 
questioned rt'ally whether dyslexia^ existed or not, woul^ not.havp follod 
to have take some courage* Qiiuto apart froisi the traditional Asyaricon 
hospitali^ idiich vas there in full measure, va learnt a. great d?al £X0B 
oyxr Amevicon friends. We benefited greatly tvom a very robust and 
interesting interchange of views* . 

Tonifi^t in this very important place ve are luclcy enough to have- - 
amongst us one of those friends 1 Dr Lucia Karnes, \Aio is going to speoJc 
to us on dyslexia* I have asked her \diether she had got a title to 
her talk, but she knows so much about it that X will Just leave it a% 
that. I rather enjoy undeivstatement, and so I thou^t'I would say. .. 
that Br Kaxnes is a person of some note in this field. I have a lis*^ 
of some of her attributes, if that is the ri^t word. She is tho 
Director for Special Education at Salem College in ITorth Cardinal 
she is also Consultant for the Upwood Bound Project in Vifiatpn*. I . . ' 
was thinking coming up here in the train that we have an affair in 
this country which is "Outi^ard Bound" but it is something autte. v v.. 
different. It takes place among the young on top of Snowdonia, and 
the therapy is the coire for frostbite and exposure and physical 
prostration. It is very good for the young, I believel ' Br Karnes 
is also a member of the Psychology Association of Medicine,' and a 
Member of the Association of University Professors* 

At this stage I zmiat admit, \iien I was talking to Mrs Hozns^, 
the telephone went a little bit ftxzzff there is something vexy 
American here I do not understand, she oversi^ts the lAole thing 
of the Delta Cappta Gamma firm. I felt I should put that in so that 
she can tell me afterwards \diat it all means. 

I mst put in last that she is a very important person in the Orion 
Society, about i^ch a lot of us know here, and for vtilch we have the * 
gsreatest admiration, and from, whom we have taken a lot of courage and 
help. 

It is, then, xqy pleasure to welcome Ihr Lucia Karnes, and at the' 
same time I think it vK>uld be ri^t and proper that 1 thank the 
Herton I)yxlexia Association for bringing this friend among us and 
for inviting us all here as well. 



DR LUCIA R. KARNES: ' Ify Lord, T4r Chairman, Ladies and Gentle^neix, 
it is a real pleastire for me to be with you. I have bad' the privilege 
of working in this field as a protegee of Mrs Samuel T. Orton idiose . 
husband was one of the early pioneers in the field of language " ' 
disability, as we call it, or specific language disability, or 
even in the medical world as Strephoayobolia. Hone of us have been 
able to spell that, so we have not really emphasised that particxilar 
term. But that is the term that is used for oiir girls and boys idio 
have particular aptitudes but somehow do not succeed in the academic 
%rorld. So I really am just passing on to you the many tilings I have 
learned from I'Irs Orton \dio worked herself ;« as I say, with Br Orton, 
^0 was in this field in tho vex^"* early days in the 1920s. 

It is a real pleasure for me to be here. I do not redlly want 
to go home. I an so fond of London. I was saying to Mrs Homaby, 
and her husband, I cane in 1949 or 1948 for my first visit, and it 
hafi not changed at all. At least the subways are the same, or the 
tubes ai« the same. I thinh.mg tod/ty as I road on the Central 
L^jio ftcom Tottenham Court Koad out in this direction, that these 
subway coxo were so new looking the first time I was in then; now 
they just look well used. V'hon I was back horo in 1970 1 fotir or five 
years agot I had all children with me. They had not been on 



to U0 on dyslexia. I have asked her >diether she had got a title to 
her talk, hut she knows so much about it that I will just leave it al; 
that* I rather enjoy under-statementf and so I thou^t'I iiptild say. .. 
that Dr Karnes is a person of some note in this field* I have a lis*^ 
of some of her attributes, if that is the ri^t word. She is the 
Director for Special Education at Salem Collogo in ITorth Carolina; 
she is also Consultant for the Upwood Bound Project In yi|iat,on# I . . 
was thinking coming up here in the train that we have an affair in 
this country ^ch is "Outward Bound" but it is something quite. v v,. 
different* It takes place among the young on top of Snowdonia, and 
the therapy is the cure for frostbite and exposure and physical 
prostration* It is very good for the young, I believel • Dr Karnes 
io also a member of the Psychology Association of Medicine,' and a 
Ilember of the Association of University Rx)fessors* ^ 

At this stago I must admit, \dien I was talking to Mrs Eomstqr, 
the telephone went a little bit fuzzy, there is something vexy 
American here I do not uxiderstand, she o\^er8i^ts the whole thing 
of the Delta Cappta Gamma firm* I felt I should put that in so that 
she can tell me afterwards \diat it all means* 

I must put in last that she is a very important person in the Qrton 
Society, about \Mch a lot of us know here, and for >Mch we have the - 
greatest admiration, and fkon.Khom we have taken a lot of courage and 
help* 

It is, then, iqy plecsuro to welcome Dr Lucia Kaznes, and at the' 
same time I think it vjould be ri^t and proper that 1 thank the 
Merton I^yxlexia Association for bringing this friend among us and 
for inviting us all here as well* 



DR LUCIA R* KARNES: ' Vfy Lord, I4r Chairman, Ladies and Gentlei^eii, 
it is a real pleasure for me to be with you* I have had' the privilege 
of working in this field as a protegee of Mrs Samel T* Orton idiose ; 
husband was one of the early pioneers in the field of language ■ 
disabilityt as we call it, or specific language disability, or 
even in the medical world as Strepho^yst^olia* Hone of us have beett ' 
able to spell that, so we have not really emphasised that particular 
tern* But that is the term that is used for our girls and boye %dio . 
have particular aptitudes but somehow do not succeed in the academic 
world* So I really am just passing on to you the many things I have 
learned from Mrs Orton vho iforked herself, as I say, with Dr Qrton, 
^0 was in this field in the veiy early days in the 1920s» 

It is a real pleasuare for me to bo here* I do not redHy want 
to go home* I an so fond of London* I was ssying to Mrs Homsbyt 
and her husband, I came in 1949 or 1948 for my first visit, and it 
has not changed at all* At least the subways are the same, or the 
tubes ax^o the same* I iias thinking tod/vy as I road, on tho Central 
Linn fScom Tottenham Court lioad out in this direction, that these 
subway cars were so new looking the first time I was in then; now 
thqy Just look well used* VJhon I was back hore in 1970, foia? or five 
years ago, I had all ry children with me* They had not boon on ray 
previous visit* I had not been hero for 18 years, and it was such 
fun to show tb.e children how London was still the same* I had been 
worried for fear you had built some sky^scrj'pers in the wrong places 
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and torn something down* But I think you have done a wonderful Joh 
fitting the -new in with the enpty spots that were there in 1948, and 
really have mde it all fit together In fc heiautiful pattern. 

So it is lots 'of fun for me to' be back, and especially to bo with 
you F.B colleagues, workers vith obildren* Ve are in a very confused 
state, I hate to adnit it. In the TJhited States about the children with 
learning disabilities, and particularly tising the tern •dyslexia*. I 
have jrmt got around to the point in time that I can actually say I 
work idth children with dyslexia and not sneak out of the back of the 
building if it is not a- nedical sit'oationt Sinoe I wae Introduced 
to this field in the area of medicine, and there it was well 
accepted, of couroo, because of Dr Orton'e woxSc and that of ©any 
people in the early days, we can vlbb any tern we want to - perhaps 
dyslexia - and can use it with great fervour really. I know how - 
lord Badnor felt vixen he said there were 1600 people there all 
agreeing that such a condition exists. Ve have gone througji that. 
I worked for 24 years with thfese girls tod boys; and there was no 
doubt in iqy mind that they existed because I could study then fron 
the medical field, the absuarcinoeo and the research, but somehow tho 
nedical world and the educational world did not join hands. Nor did 
the psychologists vdio often go between the two. It has only been in 
very recent years that we have been able to get out of ncybe the private 
schools and the nedical schools to get to the children in the public 
schools. That is whore we need the help in the United States. 

I mentioned to you the terns that are used throughout tho United 
States for our children. They nay be called dyslexic. Thqy nay 
have a specific language disability. They nay have developmental 
learning disability. Thqr nay have nininun brain disfunction or 
nininua brain disorders. The nedical world is using- that now. 
They n^ have visual perception problems, neurological problens. 
There axe nany other terns. It just depends frankly in the Ifaited 
States in vtoich State you live. In Texas the child has a specific 
learning disability. In California he is educationally handicapped. 
In Road Island he has a neurological problen. In North Carolina, ^ere 
I cone fron, he just has a learning disability. We know thou^ what ■ 
the child is like and 1A0 he is, and no natter xdiat the tern is today 
the important thing is to teach the teachers about the children and 
for the children to have help as early, as soon and as ouch as possiblo^ 

The definition ylbxoh has been adopted by our HEW - Healtli 
Education Welfare • after a- two-year study in the United States - 
goes something like this. They do not call it dyslexia. Actually, 
dyslexia is the best word to use in the United States because if wo 
identify tho child as having dyslexia it is a tax-deductioni " So as 
often as possible I say - and I do not like to use terns, that business 
about labelling - your son has a specific learning disability, sonetines 
known as dyslexia. So if they want to take it off the Ihcorie tax they 
may do so. Also, they are a little nore up to date than their nert- 
door xiei^bour because it is quite the vogue they say, in certain parts 
of North Carolina anyway, to bo sure you have at least one child who 
has dyslexia. 

The definition is one which most of us adhere to. I like it very 
much, because frankly a group of friends" wrote it. You know that 
President Johnson's youngest dau^ter has this kind Of problem. You 
know that you have to ba in a high plcwe to get anything done. 
Finally, soaebody found out %*iy she really only went three months to 
college and then got narried. Everybody was worried about her getting 
married at 18, it was really nore a natter of substituting sonething 
for college education, and she is the first one to adnit it. But she 



uuixumg XX IT IB not a MOicaiT Bituatlon. Sinoe I vad Introduced 
to this field in the area of oediclne, and therg it was nell 
accepted, of course, because of 3>r Orton'a vork and that of many 
people in the early days, we can use any tem ve want to - perhaps 
dyslexia - and can use it with great fervour really# I know how • 
lord Badnor felt when he said there were 1600 people there all 
agreeing that such a condition exists. We have gone throufiji that# 
I worked for 24 years with thfeso girls and hoysi and there was no 
doubt in cy mind that th^ existed because I oould study then fjpon 
the medical field, the absurances and the research, buC somehow the 
medical world and the educational world did not .join hands* Nor did 
the psychologists ^0 often go between the two# It has only been in 
very recent years that we have been able to get out of maybe the private 
schools and the medical schools to get to the children in the public 
schools* That is \*ere we need the help in the United States* 

I mentioned to you the terms that are used throughout the United 
States for our children. They may he called dyslexic* They nay 
have a specific language disability. They may have developmental 
le arnin g disabili-ty. Ihey nay have minimum brain disfunction or 
nininua brain disorders. The medical world is using that now* 
They may have visual perception problems, neurological problems. 
There are many other terms. It just depends frankly in the Tfaited 
States in ^ch State you live. lu Texas the child has a specif ix^. 
learning disability. In California he is educationally handicapped* 
In Road. Island he has a neurological problem. In North Carollnat %ftiere 
I come from, he just has a learning disability. Ve know thou^ lAat 
the child is like and \iho he is, and no matter what the term is today 
the important thing is to teach the teachers ahout the children and 
for the children to have help as early, as soon and as -mich as possible* 

The definition which has heen adopted by our HEW • Health 
Education Welfare - after a. two-year study in the United States - 
goes something like this. They do not call it dyslexia. Actually, 
dyslexia is the best word to use in the United States because if wo 
identify the child as having dyslexia it is a tax-deductionl ^ So as 
often as possible I say - and I do not like to use terms, that business 
about labelling - your son has a '.specific learning dieahility, sometimes 
known as dyslexia. So if they want to take it off the Ihcotie tax th^ 
may do so. Also, th^ are a little more up to date than their next- 
door nel^hour because it is quite the vogue they say, in certain parts 
of North Carolina anyway, to be sure you have at least one child ^0 
has dyslexia. 

The definition is one \Mch most of - us adhere to. I like it very 
much, because firankly a group of friends wrote it. You know that 
President Johnson's youngest dau^Jiter has this kind of problem. You 
know that you have to ba in a hi^ place to get anything done. 
Finally, soaebody found out why she really only went three months to 
college and then got married. Everybody was worried about her getting 
married at 18, it was really more a matter of substituting something 
for college education, and she is the first one to admit it. But eho 
has had struggles all throu^ her echbol life with a specific language" 
disability, and \rtien somebody finally identified it as being dyslexia 
President Johnson appointed a committee that worked for two years trying 
to coTivince people that this existed. " That committee did come out with 
a definition and I like it very mich because about ten out of the 
committee of I5 were good friends of ours. They had been in the Orton 
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iTi^^ ^.T" ^rears, and they nade up the definition so 

we liKe it well, -Thie definition goea eonething like this: " a 

disability is a disfunction in the psychological processes 
involved in UBlng. spoken or written language." That is spoken or 
written language, it is not just reading. "These include reading, 
writj^, spellxng, speaking, and/or nathenatics. They do not include 
disorders due to nental .retardation, visual, auditory or notor 
handicaps, emotional or physical problens. 

Put very sinply, this then identifies our children' as having 
nornal intelligence, good reception of etlnuli, satisfactory 
enotional environnents, and no real physiological prohlens. This, 
taen, is in nany educational situations an unknown quantity. For 
years and years the psychologists .have said the reaeon a child does 
not read xs because he is enotionaliy disturbed. For years you and 
I have said the reason a child does not do well in spoiling is because 
he is not paying attention, he is too bugy doing sonething else.- 
he should study ^ore. Per years we have said this boy is not iritlag 

li y>L^\ 7 ^^"^ ^^ll* You know the little girl 

S «pJ+^^oi''fr*°''^'' ^ *° ^* wj^ts to say 

^It ^ appropnato and. proper and sonehow never getsthe 

nght Twrds out. He says "Give ne the constructions, I want the 
constructions for this nodel r.eroplrin" instead of "the instructions". 
They just produce the word a little bit off from the expected vocabulary. 

A^i'-'^t*^ children, then, are easily identifiable once wo take this 

and that 

we have on the other h£md perfiaps disabilities or lack of talentln 
certain areas. I like to soy to the parents with vboa I have eo 
St J^^fT'r aptitudes we have certain abilities ' 

t^rlS^ 17 ""^"^ ^6 ^ veiy good in then. 

ILT ? f very able to pick up tunes 

If ^^^"^^1* ^* ^^ "^^ la using words. . 

r+£! ? renenber how a word is written vixen he has to write 

a thene or a story. He does not relate the words he speaks, aS^he 

tl rXt^^ '^f 9' °^ ^1 He does 

not relate those words which he uses so well orally in speaking end " 

«^i^!n> that r^o up our alphabet, ^ch in turn nake up the woids 

+w f ^''^ to relate those ^rds with 

he lSS^+w\n?.Jr'" comnunicates orally. Therefore, 

flif ^° it not have it. We have 

found ttrough the years that children with dyslexia or with a lan«ua«e 
ei^LbiUty w have this, kind of a probleu to^different Je^ees.^^ 

Snf^M^^JI?'!''^ ^""^ ^ " °^ ^ tad caser We found 

n^nnoJ^^ T S^^do wio Cannot read, 

iTit ^tt' °T°i«P°ll» «^ even have . trouble in oral connmmicition; 
In the fifth grade they ^e acting like first graders with nomal 
^telligence. We have tested then. They have norml StSS^nce. 
On the other hand, we night find a child >^o is veiy bright, IJOor 
wlL^^lJ'"^/^'^ rj"' even reads rapidly, eipresfes'herse?? 

«7^/S^ ??-^'^'^^,u^^J ^^^^^ i« at^t fourth 

g7ade/fifth grade spelling. The handwriting is just so sloiwv it 
never gets down on the paper as that thene should come out. un'd the 

fSi^r ""^^ "^"^^ ^^^^ *° evaluate hor 

There is one thing you do so nuch better than we do-. In all of 
our roseaxoh in psycho W In th^ ^-mo n» .Jl!,. J^J^\?^ 



nandioaps, enotional or physical protlens. " . 

Put very sinply, this then identifios our children" as having 
notDaJ. intelligence, good reception of stinuli, satisfaotory 
eDotional Qtivironnents, and no real physiological problena. This, 
then, is In nany educational situations an unknown quantity. For 
years and years the psyoholofiisto have said the reason a child does 
not read is because he is enotionally disturbed. For years you and 
I havG said the reason a child dOQS not do well In spoiling is because 
he is not pjiylng attention, hQ Is too busy doing sonething else,, 
he should study more. For years we have said this boy is not writing 
well, actually writing, the process of putting down in writing, because 
he is just plain sloppy, if he would take his tine he could write well. 
If he would tiy harder he. would write well. You knew the little girl 
or boyjdio tries over and over again to tell you v*at he wants to say 

*!!^* appropriate and proper and sonehow never gets the 
neht xvords out. He says "Give ne the constructions, I want the 
constructions for this nodel r.eroplan" Instead of "the Instructions". 
They dust produce the word a little bit off from the expected vocabulary. 

These children, then, are easily identifiable once wo take this 
deronition, once wo realise that we have talents and gifts and that 
we have on the other hand perhaps disabilities or lack of talentln 
certain areas. I like to say to the parents with vdiou I have so 
many conferences that as far as aptitudes we have certain abilities ' 
■Oiat are very keen and very fine, and we nay be very good in then. 
Wo nay be fine in nusic. A child nay be very able to pick up tunes 
and to sxng or to play well, but he just is not good in using words. 
He just does not renenber how a word is written vihea he has to write 
a thene or a story. He does not relate the words he speaks, and he 
has been talking ever since he was 9, 10 or 11 nonths old. He does 
not relate those words ^ch ho uses so well orally la speaking end * 
in understanding with the synbols, with those funnSr litSe^eSS, the 
26, letters i^t nake up our alphabet, vhich in turn nake up the woids 

TL^^S* *v ! ""^^ ^""^ ^^^^^*y *° those words with 

lo i!!Jr4.w\ f ^ses so well as he comunicates orally. Therefore, 

JSii^f^ "^f^ children with dyslexia or with a language 
eisaMUty may have this, kind of a probleu to different degrees. to^ 

tZ^'i^^r' ^""^ ^ " °^ ^ case. We found 

o^n?^^ T ^^^^ Sixth grade who cannot read, 

iTihl l^lt' ^°lu^^^^' l»ve. trouble in oral conmunication; 

ia the fifth grade the; are acting like first graders with nomal 

to Se ShP^\nr.^° ^""^-^Il^lf f have nomal intelligence. 

On toe other hand, we night find a child ^o is very bri^t, IJO or 

if JlS;;i w^f /^"^ rJ^' ^^^'^^ rapidly, expresses herself 
«^ vocabulary, but the spelling is about fourth 
fi^.'^fl+T^^® spelling. The handwriting is Just so sloppy it 
never gets down.on the paper as that thene should cone out, and the 
teachers say he Just does not write as well as he speaks, ir if 
f2rly T!<^VortB wu would reallj- be fible to evaluate her 

There is one thing you do so nuch better tlian we do. In all of 
r'f^^fJS? ^ ^ the area of language in the UnitS S?ates 

we fond that we are awfully good talK;ers, wo are not sure -*diat we S 

titers, and that is the nost significant educational evaluation we 
have in our research, that English children do a great deal now Siting 
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than Anerican children \dio do a lot of talking. The writing port is 
hard on our dyslexic children oo that ^en they hit a good hard prep* 
school at ahout the ninth or tenth grade, %diich is our hifji school, 
they are in trouble* Our dyslexic children have gone throu^ progrannes* 
I have had three girls \dio have gone throu^ the acodenically talented 
prograiane in a very big systen, and that neans you have a very good 
neasured I.Q., a good background and all the rest of this business, 
they have actually gone thxou^ the acadenically talented progracne 
and hit a ninth grade English and histoiy course, and n foreign 
language - French perhaps - and have folded coapletely to pieces and 
begun to. fail acrgss the board. Vhen wo test then we find that they 
had vtoat we wotzld say, a tad of dyslexia vhich was coming to tho forefront 
for success in High School woric \Aiich was more diffictilt than ihey 
had been required to do previously* 

Well now, the theory of the aetiology or the causation of this is 
nost interesting* If you aro here as a psychologist I knew you adore 
studying these children because you can predict this is going to happen, 
but until you have seen I50, 200 or 3<*-^thoy are always interesting, there 
are new sideli^ts, and you vail get together for weeks and weeks and 
discuss vtoy. V/hy? Well, the causation or the aetiology voxy honestly 
is quite fascinating, and yet I do think that it should bo loft to those 
\iio have the tine and the energy to do that. Today the areal need is to 
identify the childrer and to teo<ch then. I like the reseaaxjh, but that 
is not Where the need is now* The need is to find the children vfco 
we can find* It is just as obviously as for a doctor woxxld be the 
difference between nuiapa and ncaQles. We know this gyndroDo. We 
know haw to find these children. Then the inportaat thirg is to teach 
then, to take then where thsy are and to teach them to read and write 
and spell at least to the level wiere they can succeed in school* Then 
we can if necessary in hifijh school and college adjust eone of the academic 
requirements. But, of course, the important thixig is we do not let then 
drop out, we do not lose then ^en they get into higjh school, end we do 
not lose then even in college. We have nuch research and hypotheses 
about many of our lanotxs geniuses of the past, and many people can point 
out to you people ^0 have been great successes but could not write or 
spell, and had a very difficult tine reading. So we do not want to 
lose these talented people because we do not identity then as having 
this kind of problen. 

I know you have questions on aetiology, and I will be glad to aniawor 
>diat I can, but I an not a physician. The neurologists aro woricing on 
it. Yotir Dr I^iacdonald Critchley, lAien he was in Rochester, said that 
after 25 years of otir little Orton Society plugging away to do something 
for the children in the United States he hoped that at the golden 
anniveirsary that the nodical world, and laybe the psychologists with them, 
would be able to e:iq)lain lahy. But I think I will just leave that in your 
hands, and now work for the next 25 years nyself in training teachers and 
helping parents and working idth special education people. ' 

If you will bear with me, let us be very practical* l ain not areally 
sure of the test that you have, that you use widely hero, but I thou^t I 
wotild give to you very simply \rtiat I have been trained- to do and what I 
do tAen a child cones in. We have a little centre and I have aeon 
175 children in the last year at tliis centre. I have a staff of young 
psychologists doing just vtoat I ocy. I do not have any more mature, 
trained ones. I have got so pragnatic in this business now, I an old 
enoxigh to say "Yes you do it your way and you do -.it your way, but we are 
going to do it my way i'lere." At this point I have enou^ parents helping 
Q ne out, and if people do not do it the way wo thin k . ■ ■ ; We do not 

ERXC ^ ^* works. I do not know yb^ in the world really the brain 

mBMom responds as it does to the tutoring lAiich we do, but we do it, and it 
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begun to fail acroos the board. Mhen wo test then we find that they 
had vtoat ve woixld say, a tad of dyslexia vhioh was condng to the forefiroat 
for success in High School woik i^ch was nore difficult than they 
had been a^equirod to do previously. 

Well now, the theory of the aetiology or the causation of this is 
nost interesting. If you are here as a psychologist I knew you adore 
studying these children because you can predict this is going to happen, 
but until you have seen 150, 200 or JCOthey are always interesting, there 
are new sideli^ts, and you vri.ll get together for weeks and welcs and 
discuss vby. V/hy? Well, the causation or the aetiology very honestly 
is quite fascinating, and yet I do think that it shoiad be left to those 
iAio have the tine and the energy to do that. Tcdoy the real need is to 
ideuti^ the children and to teach tlien. I like the research, but that 
is not where the need is now. The need is to find the childiren who 
we can fixid. It is just as obviously as for a doctor would be the 
difference between nunps and ncaoles. We know this syndrone. We 
know how to find these children. • Then the iinportant thing is to teach 
then, to take then vfliere they are and to teach then to read and write 
and spell at least to the level where they can succeed in school. Then 
we can if necessary in hi^ school end college adjust sone of the r-oadenic 
requirenents. But, of course, the inportent thing is we do not leu then 
drop out, we do not lose then wlien they get into hifi^i school, and we do 
not lose then even in college. We have nuch research and hypotheses 
about nany of our fanoue genitisea of the past, and tiany people can point 
out to you people vdio have been great successes but could not write or 
spell, and had a very difficult tine reading. So we do not wont to 
lose these talented people because we do not identify then as having 
this kind of problen. 

I know you have questions on aetiology, and I will be glad to answer 
lAat I can, but I an not a physician. The neurologists are working on 
it. Your Dr Macdonald Critchley, \Axon he was in Rochester, said that 
after 25 years of our little Orton Society plugging away to do sonething 
for the children in the United States he hoped that at the golden 
anniversary that the nodical world, and cybe the psychologists with then, 
would be able to e^qplain yby. But I think I will just leave that in your 
hands, and now work for the next 25 years nyself in training teachers and 
helping parents and working with special education people. ' 

If you will bear with ne, let us be very practical. I ain not really 
sure of the test that you have, that you use widely here, but I thou^t I 
would give to you very sinply idiat I have been trained- to do and what I 
do \&ion a child cones in. We have a little centre and I have seen 
175 children in the last year at this cent3?c« I have a staff of young 
psychologists doing just ^t I ocy. I do not have any more nature, 
trained ones. I have got so pragnatic in this business now, I an old 
enou^ to soy "Yes you do it your way and you do .it yow way, but we are ^ 
going to do it ny way Jxere." At this point I have enou^ parents helping 
ne out, and if people do not do it the way wo thin k ■ I We do not 
know why it works. I do not know ^ in the wrld really the brain 
responds as it does to the tutoring ;Aich we do, but we do it, and it 
oeens to work, and so I an not goixig to argue with it or try to substitute 
sonething else. Very honestly, there are lot of people arguing in the 
United States. This is the vogue, this learning disability, and we just 
go ri^t on. We are not arguing, we are doing v*iat we have been doing 
end trying to get to noro teachers. So that I an speaking only fron a 
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pragnatio point of view, I an only epeaking fi-» .1 havine tau^t children 
for 24 years, and I aii teaching then the aane way aa Dr Orton euggested. 
He was a neurologist and a psychiatrist and was not a teachet, hut tising 
hia fine theories of how one should leam nany people in the education 
field went on and have tau^t children as he suggested. 

So I thou^-i; I would just bring to you toni^^t in the nost sinple way 
what we look for ac we differentiate those children from children who do 
not have dyslexia, and then I thou^t if we had tine I would give you a 
little idea about renediation. This is the interesting kind of thing, 
Ve have courses, I do this for two years, ' You can take enou^ courses 
to fill up with a psychology najor in your curriciaun for two years. 
Or you can cone fot one year and take some courses | or you can cone for 
sucEier schools and take two sunner sessions; or you can cone for 
one session of sunuer school; or you can take this little lecture 
toni^t in two weeks; or you can take it in a weekend; or you can get 
togetiier for a day, I do one-day seninaro; or if I do not have mich tine 
I do have an afternoon with the P,T,A,, or naybe in the noming we Mill 
have an hour and a half with the faculty of a school. Or sonetines I have 
a rotary, and then I have to be sure to get through in 43 ninutee. 
We have nore tine than that tonight, so I will just chat a little 
about how we do identify the children, I do want to point out to you 
the characterxsticQ that 2r Lloyd Thonpson gave, tdiich Mrs Orton gave to 
hin, I think, butanyway it ic i:a a very good book he has written and these 
are so faniliar to you that I thought I would just read then over. 

The first one is that a child has a reading achievenent considerably 
below his uental age and/or years of schooling. Nearly always we get 
worried vdien they cannot read, gjhat is the first thitig tho.t cones out, 
At does not always. 

The second characteristic is that there is no evidence of significant 
inpaiment of vision, hearing, brain danage or prinary personality 
deviation. This neans that these children do not fit into any of the 
other categories of special education, 

OJhe third is, there is great difficulty in renenbering whole word 
patterns and confusion of snail words. If thoy would just read ton for 
not every tine, we would teach then the other way. If they would alwmre 
write 'was' for 'saw', we would say say 'was* is s-a-w. But they do not 
do it every tine, so that this conftision occvrs every once in a \,fiiilo. 

There usually is poor oral reading and long-range spelling. Poor ' 
oral reading, I know you ax-e going to say you do not ask sixth and 
seventh graders to read orally anyway. No, but coupared to other 
sixth and seventh grade readers these children are very poor oral 
readers. The long-range spelling is terrible. When you have a child 
vmo is very bri^t, the nother always says, when I say "How does he do 
on spelling?" "Well, he does pretty well", "If we study it" - it is 
always 'we' - " he does well on his Friday lesson ," I say "How about 
the SIX weeks test?" - well, not as good on the six weeks, "Afloat was 
that postcard like that he wrote you back fron Cape?" - "Oh qy goodness, 
he couldn't spell a word," This is what wo nean by long-range spelling. 

There are nariced confusions in orientation of letters, b's. d's. 
P'B, g's, sequences of letters, 'on' for 'no', 'felt' for 'left', and 
even reversal of niunbers, 12 for 21, and then a 3 bacicwardo or a 9 for 
a 6. These you have run into of course. The nunber 6 is usually sone 
„r,<?^- evidence of delayed or inconplete ostablishrient of one-side notor 

gmc " J?" anbidextrousj ri^t handed, left foot. 

H— wo do not nentxon this until very late in ony of our dlscusaions, but I 
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to fill up vith a paychology mjor in your ourricultua for two years. 
Or you can cone for one year and teke eome couraeef or you can cone for 
BUtmer Qchools and take two simner seBsions; or you c£in coae for 
one session of sunner school; or you ccn take this little lecture 
tonight in two weeksi or you can take it in a weekend} or you can get 
together for a day, I do one-day seninars; or if I do not have nuch tiae 
I do have an afternoon with the P.T.A., or naybe in the noming we xall 
have an hour and a half with the faculty of a school. Or sonetiues I have 
a rotary, and then I have to be mxe to get throu^ in 43 ninutes. 
We have nore tine than that tonight, so I will just chat a little 
about how we do identify the children. I do want to point out to you 
the characteristics that 3r Lloyd Thorrpson gave, \diich Mrs Ortwx gave to 
hln, I think, butanyway it io in a veiy good book he hr.s written and these 
are so faniliar to you that I thou^Jit I wotild just read then over. 

The first one is that a child has a reading ac- ae..« considerably 
below his uental ago and/or years of schooling. Nearly always we get 
worried \^en they cannot read. aihat is the first thing that cones out. 
Jt does not always. 

The second characteristic is that there is no evidence of significant 
inpaiment of vision, hearing, brain dauage or prlnaiy personality 
deviation. This neans that these children do not fit into any of the 
other categories of special education. 

The third is, there is great difficulty in reuenbering lAiolo word 
patterns and confusion of snail words. If they would just read ton for 
not every tine, we would teach then the other way. If they would alwiys 
write 'was' for 'saw*, we would say say 'was' is s-a-w. But they do. not 
do it every tine, so that this confusion occxirs every once in a >*ilo. 

There usually is poor oral reading and long-range spelling. Poor " 
oral reading, I know you are going to say you do not ask sixth and 
seventh graders to read orally anyway. No, but coupared to other 
sixbh and seventh grade- readers these children are very poor oral 
readers. The loog-range spelling is terrible. When you have a child 
10x0 is very brie^it, the nother always says, when I 'say "How does he do 
on spelling?" "l/ell» he does pretty well". "If we study it" - it is 
always 'we' - " he doca well on his Friday lesson ." I say "How about 
ttio sxx weeks test?" - well, not as good on the six weeks. "What was 
that postcard like that he wrote you back from Cape?" - "Oh uy goodness, 
he couldn't spell a word." This is what wo nean by long-range spelling. 

There are narked confusions it. ^rientation of letters, b*s, d*s, 
P*8t e*s, sequences of letters, 'on' for 'no', 'felt* for 'left*, and 
even reversal of minbers, 12 for 21, and then a 3 baclcwards or a 9 for 
a 6. Tneae you have run into of course. The nunber 6 is usually sone 
evidence of delayed or inconplete establishnent of one-side notor 
prefereace - left hand, ri^t eye; anbidextrous; right handed, left foot. 
We do not uention this until very late in any of our discussions, but I 
do not nind nentioning it to you because you are a nore infomed 
audience, because Innediately the people in education junp on you and 
aay "Mixed doninance does not have anything to do with it", but It is 
very interesting that every test in the United States for learning 
disabilities has sonething about nixed doninance in it. People do not 
believe that this has anything to do with it often, but they all test 
for it. Every psychologist I know of says on their report, "Handedness, 

rn^r>- eyedness" and so on, and >Aien I say "VRjy are you doing this?" they cay, 

bHjL 6. ^3 
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••Well, %ie don't beUeve in it, ve don't think it has a thing to do 
with itt Dr Orton is absolutely wrong. ••■ But they all seen to do it. 
We have sone ideas of >*y it is ri^t, hut I will not so into that. 

Often, the children have* nulti-sensory defects in language areas. 
That neane imperfect speech, a little late with speecht poor oral 
vocabulaiyt and sonetines a clunsiness in handwriting. This is not 
always true. Sonetines theire is left-handedness or language disorders 
in other nenhers of the family. We have found this pretty ohvioue. 
Then, of cotirset three or four tines as nany hoys as girls. We 
have 80 few girls. I had one therapist the other day say ••I've had 
ten children in the last two years and a t last I've got a girl.** We 
do not knowt we have not linked it up with the sex link gene, and so 
forth yet. We have lots of theories, hut for sone reason the girls 
do not lend up in the nuribers that our hoys do. 

Those are the charaoteristioSf the easy ones. Let us see what 
we do >Aien we test the children. I have sone oveAead projections 
%diich you nay like to see as a profile. Of courso, the first thing 
we do is to give the children an individual oral J ;;;elligence test. 
I know you are about as low on psychologists as we are, but wo have 
substituted aone tests for the Vechsler that I recomend any good 
classroon teacher can do. Of course, the ones that we Dostly tiso 
are any of the Wechslert >*dch would bo the WISC, the WIPSI or the 
WAIS. These are the Wechsler intelligence scales. They are 
divided into interesting perfomance and perfomance aptitude. I 
have a grand tine discussing the results of the lie , but with then if 
we cannot give those we give the Benet. We have sone tests in the 
United States vdiich run 15 ninutes - the Slosson intelligence test - 
\idiich any teacher can give. What we are trying to do is to find out 
if the child conparcs with the rest of the children of his age as a 
nomal hunan being in his thinking. Therefore, we nuat give an 
individtial oral aptitude test. We have lots of group intelligence 
tests t but they are pencil and paper and you penalise then 
innediately if they cannot 3eead. We have to have an individual 
oral intelligence. 

Then, of course , we Just do the connon-sense things to find out 
how they compare with this intelligence in the basic skills. Ifhave 
to adnitf if you are a parent you are worried because your child is 
not able to read and write and spell well at school « not out in the 
playground, not at his grandnother's but at school. So this is an 
acadenic learning disability. I throw that word in, it is acadenic, 
it is in the school setting. You nay say, and I nay say, "Oh Billy, 
you're the best football player in the fourth grade. Billy, your 
pictures are better than any other boys in this classroon, you won the 
priee and he goes back in the classroon and he cannot read and 
Bill says •'There's sonething wrong with ne^*. So this is the acadenic 
field we are talking about, and therefore we are going to test his 
acadenic basic skills. 

So after we have his intelligence, then we test his silent reading. 
O.K., any good silent reading test, you have plenty of then and we do 
too. See if he is reading at grade level or if he is in the seventh 
grade and reading like a second grader, or if he is in the fourth 
grader and reading like a first grader, silently. All ri^t, nw if 
he is reading silently do you know \diat he is doing wrong? No, you 
do not if he is reading silently. So that the only way you can test 
and see \Aat ho is doing wrqng ig hsve hiB^read orally. So after 
silOTt reading then we ^at his oral reading, and to test that oral 
reading then we have nany different types of oral reading test. One 
that is used very widely in the United States now is a little test that 
was so poorly thought of by pgyohologists that it was left out of one 
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ten children In the last two yeaxo and a t last I 'ye got a girl*" We 
do not know, we have not linked it up with the sex link cene^ and so 
forth yet. We have lots of theories, but for sone reason the girls 
do not iQxid up in the nunliers that our boys do* 

Those are the characteristics, the easy ones. Let us see yhtit 
we do when we test the children. I have sone overhead projections 
which you nay like to see as a profile # Of course, the first thing 
we do is to give the children an individxial oral intelligence test* 
I know you are about as low on psychologists as we are, but wo have 
substituted sone tests for the Wechsler that I reconnend any good 
classroon teacher can do. Of course, the ones that we uostly \iso 
are any of the Wechaler, which would be the WISC, the WIPSI or the 
VAIS« These are the Wechsler intelligence scales. They axe 
divided into interesting perfoicanoe and perfomance aptitude. I 
have a grand tine discussing the results of thc«e, but with then if 
we cannot give those we give the Senet. We have sone tests in the 
United States which run 15 roinutes - the Slosson intelligence te&t - . 
\itdoh any teacher can give. What we are trying to do is to find out 
if the child conparcs with the rest of the children of his age as a 
nomal hunan being in his thinking. Therefore, we nust give an 
individual oral aptitude test. We have lots of group intelligence 
tests, but th^ are pencil and paper and you penalise then 
innediately if they caxmot read. We have to have an individual 
oral intelligence. 

Then, of course, we just do the connon-eense things to find out 
how they cocqparo with this intelligence in the basic skills. Ifhave 
to adnit, if you are a parent you are worried because your child is 
not able to read and write and spoil well at school - not out in the 
playground, not at his grandnother's but at school. So this is an 
acadenic learning disability. I throw that word in, it is acadeoic, 
it is in the school setting. You nay say, and I nay say, "Oh Billy, 
you're the best football player in the fourth grade. Billy, your 
pictures are better than any other boys in this classroon, you won the 
pri^e" and he goes back in the classroon and he cannot read and 
Bill says "There's sonething wrong with no"^ So this is the acadenio 
field we are talking about, and therefore we are going to test his 
acadenic basic skills. 

So after we have his intelligence, then we test his silent reading* 
O.K., any good silent reading test, you have plenty of then and wo do 
too. See if he is reading at grade level or if he is in the sevanth 
grade and reading like a second grader, or if he is in the fourth 
grader and reading like a first grader, silently. All ri^t, not^ if 
he is reading silently do you know what he is doing wrong? Ko, you 
do not if he is reading silently. So that the only way you can test 
and see \*at he is doing wrong id MVe hjjB'read orally. So after 
silent reading then we ^iit his oral reading, and to test that oral 
reading then we have nany different types of oral reading test. One 
that is used very widely in the United States now is a little test that 
was so poorly thou^t of by p^hologists that it was left out of one 
of our big evaluations of tests, but anyway now it is very popular, it 
is good, it is the wide range of achievenent test. All it is is a 
list of words which has been standardised, and children just read this 
list of words - cat, on, to, bock, read, and so forth. iJLl ri^t, they 
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read this out loud. This is a list of words. That is one kind of 
io V of skill is being able to read paK^pha, iia it 

Iv ^ *° ■^^^^^ °^ words very often, except uaybe 

at the grocery store or in the advertisenents, or sonethin^, hut you 
usually are asked to read paragraphs. So we have aone tests that 
require you to read out loud paragraphs, and so one of the tests that 
we use IS. called Gray Oral. You have many of then, but they are 
paragraphs. Sone of our children >dio know phonics, and naybe you 
are teaching children phoaios • here as we are in the United States, 
can figure out word lists, hit once you get then reading in paragraohe 
they begin to put 'on' for 'no* and 'saw' for »was', and so forth, Ini 
then our children begin to reverse and substitute, and then they leave 
off endings. We find that they are not reading adequately or 
accurately. t j 

Then, of course, we have sone other little lists of words. We 
have one little test >diich is not copyrighted, that is called the 
IOTA Mid that is a lirt of words that children often niss if they have 
dyslexia. These are words ^diich, through research, we have found 
that children often nisc? if they h^ve this visual perception problen. 
I have a list of words, everyone does. I mde it up at the beauty 
parlour when ny hair was drying. . That is called the Kames-Bunconbe. 
I was goine to call it Kames-Dunkitt because there is a nan called 
DunlfitjAo was fearless and intrepid aiid invited ne to teach a course to 
the public school-teachers. . He did not know what I was teaching, but 
ooiae parents said, "Mr Dunkit, you don't have this up here" and they 
planned it and so I went. I was going to call it the Kames-Dunkit 
test, and then I net Mrs Dunkit and I decided I had better not do that! 
bo It IS called Kames-Btmconbe, which is the nane of a county way up 
on the nountain of North Carolina. People do not thiiicit is very uuoh, 
but It IS a great big county. They keep .Inviting ne back, so I like 
then very nuch. That is a lisc of words. There are losts of lists 
of words like this. But it is nade up of regular words that are 
read phonetically. It is regular words. You know the English language 
IS regulaii 80% of the English language is phonetically regular. People 
have said you cannot leach anybody phonics ti English because phonics 
xs not regular. Ei{^ty per cent is regulex, and Mrs Sally Charles, 
who has cone over here and has been with ycu all for quite a tine, did 
sone fine research and found that sonething like 95^/0 of the words we 
actually use often our active vocabulary, are words that arc regular. 

+o *° children if they have not leaaaied 

to read without it earlier. 

After we have found they cannot read silently, then we evaluate '\diat 
S^.S'® ^^""^ ""^^ snd fiAd these errors. Then 

S rl^rlV^'v ^""'"^ ^""^ yO"' ^asiC skills 

l^u.^®"^ honestly, sone of our children won't have trouble 
there, but within our evaluation we throw in innediately a dictated 
spelling test so that in addition to evaluating the basic skills of 
reading then we are going to get the spelling because did we not say 
that a child with dyslexia nay be a very poor speller? Spelling is 
necessary to get throu^ any college I know of. So that we fSve 
then dictated spelling words. We do not have then actually pick out 
the riis-spelled words out of four words, oa? vAich three words are 
correct out of these four, we dictate the spelling and that does not 
take a thing but a pencil and a plain piece of paper and a list of 
words. It is the cheapest test yoti, can give. But fron that test 
je see their recall, their nenoiy for putting pri paper the words vdiich 
they are using in their spoken language. ' So a dictated spelling test 
XB then given* 

*° that, when we give a spelling test ve also see the 



«jey begin to put »on« for »no» and ''saw^- for ♦was', and so forth, and 
then OUT children begin to reverse and substitute, and then they leave 
off endings. We find that they axe not reading adequately or 
accurately. 

Then, of course, we have sone other little lists of words. We 
have one little test yhich is not copyri^ted, that is called the 
IOTA and that is a lirt of words that ciiildren often niss if they have 
dyslexia. These are words vdiich, throu^^i research, we have found 
that children often niss if they have this visual perception problen. 
I have a list of words, everyone does. I nade it up at the beauty 
parlour vdien qy hair was drying. That is called the Kames-Bunconbe. 
I was going to call it Kames-Dunkitt because there is a LT£ax called 
Dunlfit who was fearless and intrepid aiid invited ne to teach a course to 
the public echool-teachers. . He did not know ^t I was teaching, but 
ooiae parents said, "llr Dunkit, you aon't have this up here" and they 
planned it and so I went. I was 'going to call it the Kames-Dunkit 
test, and then I net Mrs Dunkit and I decided I had better not do thati 
50 It IS called Kames-Buncoube, which is tho nane of a county way up 
in the nountain of North Carolina. People do not thirfcit is very uuch, 
but It IS a great big county. They keep inviting ne back, so I like 
then very nuch. That is a lict of words. There are losts of lists 
of words like this. But it ig nade up of regular words that are 
read phonetically. It is regular words. You know the English language 
IS regulaii 80% of the English language is phonetically regular. People 
have said you cannot feach anybody phonics in English because phonics 
IS not regular. Ei^ty per cent is regular, and Mrs Sally Charles, 
who has cone over here and has been with you all for quite a tine, did 
sose fine research and found that sonething like 95?o of the words we 
actually use often our active vocabulary, are words that arc regular. 

In *° *cach our children if they have not learned 

to read without it earlier. 

After we have found they cannot read silently, then we e^•aluate \*at 
V !f® ^'^^ ^^"^ orally, and find these errors. Then 

we begin to say, "Ha, ha, you're having troiible with your basic skills 
or reading. Very honestly, sone of our children won't have trouble- 
there, but within our evaluation we throw in innediately a dictated 
spelling test so that in addition to evaluating the basic skills of 
reading then we are going to get the spelling because did we not say 
tnat a child with dyslexia nay be a very poor speller? Spelling is 
necessary to get through any college I know of. So that we give 
then dictated spelling words. do not have then actually pick out 
the riis-spelled words out of four words, or which three words are 
correct out of these four, we dictate the spelling and that does not 
take a thing but a pencil and a plain piece of paper and a list of 
words. It is the cheapest test you. can give. But fron that test 

""T^ ll 1''''''°?' ^^"^ P^-**^ *he words ^ch 

they are using in their spoken language. So a dictated spelling tost 
IS then given. hs ""o" 

>,«r,HJ?+?^J^*i°" *° that, ^en we give a spelling test we also see the 
handwriting, do we not? Sone of our little people are beautiful in 
handwriting, but the word is nis-spelled. They , can nake the letters 
but they are in the wrong place. Others cannot write a w rd. They 
literally erase and put it down again and erase and get it" down, and 
have a terrible tine with the process of handwriting. That is in addition 
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to the spelling. So this is a poaeibility of a problem, and it does 
come out, I hate to tell you, in Bophomors in college. I had a hoy 
last week drop out of college, a brilliant boy with a 145 measured I.Q. 
"He wanted pre-med. We were doing everything possible to encourage him, 
and he called his mother and said "I can't get that last English term 
paper in, I cannot write it, I just can»t write it." He came hoi»f he 
is out of college. now. 

So this putting on paper, this writing, not Just the spelling, but this 
boy said it took him days to write a theme, I told him he had so many 
good ideas, but "That doesn't make any difference, I canH put it on 
paper", he said. This, of course, is a type of dyslexia. It is a 
type of problem that is in the language area, 

T herefore, that dictated spelling test gives us the handwriting, and 
then we have other things like the "Draw a person" which you 
psychologists are interested in, the Bender Gestalt test, and so on. 
From this we make up a little resume sheet. (Slide ): This is just 
a little outline and nothing is copyrighted. If anybody wants to 
copy it, they are welcome to it. I am a teacher, I want to train 
teachers. There is nothing in the world that I want more than for 
people to help children. This is a resume of these little tests. 
They can be any test you have. These are the ones we are familiar 
with. This is the history of the child. Here are his Voohsler 
scores, and another test called the Peabody Picture Vocabulasy Test. 
Then the WHAT, and with the WHAT we have reading, spelling and maths. 
Then we have a silent reading test, speech vocabulary, comprehension, 
then the IOTA vtiioh is a list of words. Gray's, Kames-Buncombe, for 
the little children we have them say the alphabet, write it. We show 
them the alphabet and then have them tell us the names of the letters. 
Some of you psychologists will know the draw a men test, the Bender, 
the Slingerland - \ibioh is a very good test for identification made by 
Mrs Slingerland in the United States. Then we have the ITPA, ^ch 
some of you may know - the Illinois Test of Psyoholinguistic Ability. 
It tells you the same things this does. I had to put it down so that 
the psychologists wouJ.d let me come to the meeting. I put ITPA, 
and they say "Do you do that?" and I say "Yes, %iien we have tijne." 

Then we have teste for handedness. I do that because I see them 
writing, or I have them tiirow a ball. We test for eyedaess by 
letting them look throu^ a little kind of a scope or if I have 
nothing more, for children I roll up a piece of paper and getthem 
to look through this and see that tower, and do yon know one eye 
is domiiiant? You focus with one eye, and the other eye comes 
round, and if you did not do that you would see two of everything. 
You do not want to see two of everybody. Some people you do not 
want to see one of, let alone two. We have footedness also. 
You have to start on one foot. You hop on one foot. We had a 
boy came out not long ago, and he was quite a fine athlete and a 
runner at his prep school. I said "How about hopping over to that 
yeUow chair" and he said "Which foot?" and I said "ELLther foot, just 
hop". He was about 18. He said, "I don't know which foot to hop 
on." I said, "It's not that conqplicated, just hop" and he said - 
"Oh you don't know how complicated it is. I am the best man on the 
track team, but I have just become that recently." I said "How did 
you do it recently?" "Well", he said, "The coach finally figured 
out that if he stood ri^t by me ^en the gun went off and said "Rig^it" 
I would start on ay ri^t foot and I would win every time, or he 
could say "Left" and I would start on my left. But if I have to think 
of which foot I a] ways lose the rape". Sure enonif^, he oould use 
either foot, and I said "All rijjit, do it on the rifijit" and he hopped 
on his ri^t foot over to the yellow chair, and X said "Come back on 
the left foot" and he really could use either foot. He had to have 
help to decide yihioh one to start on to win the race. You have 
" - - ' 
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type of problem that is in the language area. 



T herefore, that dictated spelling test gives ua the handwriting, and 
then ve have other things like the "Draw a person" %diich you 
psychologists aare interested in, the Bender Gestalt test, and so on. 
From this we make up a little resume sheet. (S3,ide)t This is just 
a little outline and nothing is oopyri^ted. If anybody wants to 
. copy it, they are welcome to it. I am a teacher, I want to train 
teachers. There is nothing in the world that I want more than for 
people to help children. This is a resume of these little tests. 
They can be any test you have. These are the ones we are familiar 
with. This is the history of the child. Here are his Voohsler 
scores, and another test called the Peabody Picture Vocabulary Test. 
Then the WHAT, and with "ttie WHAT we have reading, spelling and maths. 
Then we have a silent reading test, speech vobabulMy, comprehension, 
then the IOTA \Aich is a list of words. Gray's, Kames-Buncombe, for 
the little childrax we have them say the alphabet, write it. We show 
them the alphabet and then have them tell us the names of the letters. 
Some of you psychologists will know the draw a man test, the Bender, 
the Slingerland - \ihioh. is a very good test for identification made by 
Mrs Slingerland in the United States. Then we have the ITPA, tdiich 
some of you may knew - the Illinois Test of Psyoholinguistic Ability. 
It tells you the same things this does. I had to put it down so that 
the psychologists would let me come to the meeting. I put ITPA, 
and they say "Do you do that?" and I say "Yes, tAen we have time." 

Then we have tests for handedness. I do that because I see them 
writing, or I have them throw a ball. We test for qredness by 
letting them look through a little kind of a scope or if I have 
nothing more, for children I xoll up a piece of paper and getthem 
to look throu^ this and see that tower, and do you know one ^e 
is dominant? You focus with one eye, and the other eye comes 
round, and if you did not do that you would see two of everything. 
You do not want to see two of everybody. Some people you do not 
want to see one of, let alone two. We have footedness also. 
You have to start on one foot. You hop on one foot. We had a 
boy came out not long ago, and he was quite a fine athlete and a 
runner at his prep school. I said "How about hopping over to -that 
yellow chai?" and he said "Which foot?" and I said "Either foot, just 
hop". He was about 18. He said, "I don't know which foot to hop 
on." I said, "It's not that complicated, just hop" and he said 
"Oh you doa't know how coinplicated it is. I am the best man on the 
track team, but I have just become that recently." I said "How did 
you do it recently?" "Well", he said, "The coach finally figured 
out that if he stood ri^t by me >dien the gun went off and said "Ri^t" 
I would start on my right foot and I would win every time, or he 
could say "Left" and I wouJ.d start on ny lefti But if I have to think 
of which foot I always lose the raee". Sure enouf^h, he oould use 
either foot, and I said "All ri^t, do it on the right" and ho hopped 
on his ri^t foot over to the yellow chair, and I said "Come back on 
the left foot" and he really could use either foot. He had to have 
help to decide vMch one to start on to win the race. You have 
footedness as well as eyedness and handedness. 

Jxwt for fun I thougjit I would show you a little profile which 
we made up from this information. This kind of educational profile 
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gives you more understanding, I like to see pictures of things. 
I am still first grade. If I see the picture I get the meaning, 
I need it in addition to the auditory, 

(Slide ): Looftat this, this is the kind of profile we make up. 
Here is a child in the fourth grade, the intelligence of a seventh 
grader. We give a oaths computation test, and again it is 
interesting. Some are way do\m and some are at the expected level* 
Here are maths of 4»7f but \Aen he got to silent reading it was 
third grade first month, and reading silently for comprehension 
first grade six month. Here the intelligence was that of a 
seventh grader. His father and mother were both veterinariea. 
He was thecutest little boy, but reading like a first grader. You 
can imagine the frustration. Now going up for oral reading, 
fourth grade fifth month. On another list of words, third grade 
fifth month. In pairagraph form he was reading quite well, 
third grade nine month, and- spelling second grade nine month* 
You sec that. This is a typical profile, 

(Slide) : Here is another one that ccme in the other day, I 
said he was so typical we ^Jhould make a slide on this, and hero it 
is. Ho is in the fourth grade, of average, intelligence, about 98. 
Maths, 3.9f but look at all of his reading and spelling ability, 
all down there in the first grade. He comes from a good home, a 
d octor*s son, I have to say that because we call this the doctor* b 
syndrome* Me have more doctors* children than we have of any other 
profession, They can pronounce strephosymbolia, you seel 

(Slide): This is one of the boys we have rie^t now. He is 
sitting in the seventh grade at this point ,^ his intelligence is 
about the tenth, and look at the ability, * You do not do that 
here, I am sure, I am sure you do not do those social promotions 
because, after all, what could you do with a ninth grade boy if he 
is woricing in the second grade. You have to read three %fords to 
get second grade. We have children over and over again with this 
kind of a profile, 

(Slide): This is the profile of one of the very bri^t children I 
aaw not long ago ^o was failing in higji school andnobody know \diy# 
Here it is a girl, she is in the ninth grade, intelligenoo. of the 
eleventh grade: maths, 6,3 and - this is the interesting thing - her 
reading comprehension. She is so bright that Just, by sheer stamina 
she gets the meaning. She reads' slowly but she gets the meaning. 
She- has a wonderful vocabulary herself, and so her reading is way 
up there. But when she reads for.details she is reading about 
seventh grade, and when sho has to write those themes in this private 
school siio is going to she is ;|ust failing down the lino. She is 
nis-apell.ing everything, I asked this girl \ih&t her problea.was. 
She said don*t have any trouble writing themes because I sit with 
the dictionary and it takes me a ^ole weekend to put xay thou^ts on 
paper for just a short composition to hand in on Monday, but they \d.ll 
not let me take the dictionary to ny exams," She went on "I cannot 
write A histoiy paragraph in an examination and spell the words 
correctly enou^ to pass." She has not passed. This is another 
one of those cases \Aiere you see how up and down it is, Theiae 
are the young children, the young children that nobody finds. 
They keep saying, "Oh, she's Just lazy, she'd do better if she 
took her time" and this, that and the other. These poor students 
are working themselves to death, I have several of these from 
a hard school, all studying very hajfd but failing. 



He was thecutest littlo "boy, but readine like a first grader. You 
can imagine the frustration. Nov going up for oral readingt 
fourth grade fifth month. On another list of words, thiird grade 
fifth month* In paragraph form ho was reading quite well, 
third grade nine month, and- spelling second grade nihe month. 
You sec that* This is a typical profile* 

(Slide) : Here is another one that came in the other day. I 
said he was so typical we should make a slide on this, and here it 
is. Ho is in the fourth grade, of average, intelligence, about 98. 
Maths, 5.9, but look at all of his reading and spelling ability, 
all down there in the first grade. He comes from a good home, a 
d octor's son* I have to soy that because we call this the doctor •s 
syndrome. Me have more doctors' children than we have of anjr other 
profession. They can pronounce strephosymbolia, you see! 

(Slide ); , This is one of the boy© we have rifi^it now. He is 
sitting in the seventh grade at this point, his intelligence is 
about the tenth, and look at the ability* ' You do not do that 
here, I an sure, I am sure you do not do those social promotians 
because, after all, \ihat could you do with a ninth grade boy if he 
is working in the second grade* You have to 3:ead three words to 
got second grade. We have children over and over again with this 
kind 'jf a profile* 



(slide) t This is the profile of one of the very bri^t children I 

saw not long ago \*o was failing in hi^ school andnobody know \diy* 
Here it is a girl, she is in the ninth grade, intelligence of the 
eleventh grade: maths, 6*3 and - this is the intearesting thing - her 
reading comprehension* She is so bright that Just, by sheer stamina 
she gets the meaning* She reads" slowly but she gets the meaning* 
She has a wonderful vocabulary herself, and so her reading is way 
up there* But when she reads for .details she is rending about 
seventh grade, and when sho has to write those themes in this private 
school she is going to she is ;Just failing down the line* She is 
mis-spelling everything* I asked this girl her problea.wao* 
She said "I don't have any trouble writing themes because I sit with 
the dictionary and it takes me a ^ole weekend to put my thoughts on 
paper for just a short composition to hand in on Monday, but they 
not let ne take the dictionary to my exams*" She went on "I cannot 
write a history paragraph in an examination and spoil the words 
correctly enough to pass*" She has not passed* This is another 
one of those cases vAiere you see how up and down it is* The&e 
are the young childaren, the young children that nobody finds* 
They keep saying, "Oh, she^s Just lazy, ehe>d do better if she 
took her time" and this, that and the other* These poor students 
are working themselves to death. I have several of these from 
a hard school, all studying very hard but failing. 

(Slide ): Here is another one, way up and down. This one was not 
down on spelling, just on silent reading. She had to read something 
like twenty pages a ni^t from one of the classics, an Biglish book 
in her English course, and she told me she ftotild only read about 
three, that Ae could not get throu^ it* Yet she was able to spell} 
her spelling was not so poor* 
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(Slide): This is another one that is way dovn on natha and again 
on spellingj left-handed and ri^t-eyed, and so forth. 

Just for fun, lot ne show you one to show you what happens vbea they 
have the tutoring. This is the child whon you saw (glide) : This is 
the begiraiing line, way down here, and then this is tho progress up 
• here. Finally we got him up to practically the grade placement 
*4iere he was going on on his own. He worked about nine months. 
Hiis was a very brieht child. In fact, I think this is one of 
the first ones I showed you that was way down, and then he cone 
on up. We keep this profile. Of course, like any teacher we 
are interested in children for life. We do not get rid of then in 
this business, eith«r , because very honestly once we have got then 
to read, write end spell up to a satisfactory level - and I hate to 
tell you this if you are a parent - then different little aspects of 
the language disability occur we require that they go hi^er in 
nore advanced academic work. So that our children oone back to us. 
If we catch then in the third gi-ade, they come back in Junior High, 
and we do some counselling and do a little restructuring and 
additional therapy. Then they cone back ready for college, and 
we I talk about what -they should take in college. 

Althoufiji I an not quite so old as Mrs Orton, I have one child 
who is a grmiLdchild. One father and mother cane in with a little 
boy about three nonths ago, and I tested the child. He was in 
the third grade and had been to a private school. The father was 
adanent about the situation. He was just fi^fitlng within, nnd 
usually the fathers are not that nad. He was very angry. The 
raother was placid about the situation, and the father was going 
to get help. So I explained and explained, and he said "I had 
trouble in school" - I hdd a feeling that Daddy did - and he said 

I never did get my naths". He did not say anything about reading. 
So I explained and went into the details of the kind of problem 
thiscute little boy had. He was brifijit, 120 I.Q., just cute. 
Everything was in this child for then. I spent about an hour with then. 
Then qy Secretary cane in and said "You know, after the Mitchels left, 
Mr Mitchels' mother called." I said "Don't tell ne I've got to 
tell the grandmother all about the situation, I juat have not got 
tine to tell her" and ny Secretary said "She just wanted to tell you 
that you tau^t the little boy's father and he did not recognise you". 
I knew I had changed, but I did not think it was th4t bad. She said. 

He did not recognise you, but the ninutc he called ne I knew 
where he was taking his son and that the little boy has this kind of 
^ >*ether he told you that you tau^t hm and 

I thou^t you ou«iht to know." So I have got grandchildren coning?; 
I have been rotind that long. 

We do take care of the children of our children, after our own 
children vAon wo see graduate from college. 

So this then is the profile we work on, and we continue testing 
after certain lessons, and try to see the progress they have n<ide. 
If thoy have not nade progress, we try to do soneliiing about 
ourselves and try to help then by adjusting our therapy. 

As for the tutoring or the teaching of the children, we are 
not terribly original. Wo feel there are two aspects to working 
vrith children. Perhaps the nost inportant if at all possible is 
FRir i^' individually. I have just been to Brussels to the World 

Congress on learning disabilities. I heard it said so strongly 
that everybody should be taught individually. I an going now to 



iiTBr onBB 1 sndWfed-you that was vay down, and then he cane 
on up. We keep this profile. Of course, like any teacher we 

interested in children for life. We do not get rid of then in 
this business, either , because very honestly once we have got then 
to read, write and spell up to a satisfactory level - and I hate to 
teU you this if you are a parent - then different little aspects of 
the language disability occur we require that they go hi^er in 
nore advanced acadenic woric. So that our children cone back to us. 
If we catch then in the third grade, th-sy cone back in Junior Hirfi, 
and we do sone counselling and do a little restructuring and 
additional therapy. Then they cone back ready for college, and 
we jtalk about what they should take in college. 

Althoufiji I an not quite so old as Mrs Orton, I have one child 
wio is a grandchild. Ono father and nother cane in with a little 
boy about three nonths ago, and I tested the child. He was in 
the third grade and had been to a private school, The father was 
adanent about the situation. He was just figJitlng witiiin, and 
usually the fathers are not that nad. Ha was very angry. The 
uother was plrxid about the situation, and the father was going 
to get help. So I explained and explained, and he said "I had 
trouble in school" - I hdd a feeling that Daddy did - and he said 

I never did get naths". He did not say anything about reading. 
So I explained and went into the details of the kind of problen 
ttus cute little boy had. He was bright, 120 I.Q., juat cute. 
Everything was in this child .^or then. I spent about an" hour with then, 
Then qy Secretary cane in and said "You know, after the Ilitchels left. 
Mr Mitchels' nother called." I said "Don't tell ne I've got to 
tell the grandnother all about the situation, I Juat have not got 
tine to tell her" and ny Secretary said "She Just wanted to tell you 
that you tau^t the little boy's father and he did not recognise you". 
I knew I had changed, but I did not think it was thit bad. She said. 

He did not recognise you, but the ninute he called ne I knew 
where he was taking his son and that the little boy has this kind of 

whether he told you that you taught him and 
I thou^t you 0U(jht to know." So I have got grandchildren coning: 
I have been round that long. 

We do take care of the children of our children, after our own 
children vdion we see graduate fron college. 

So this then is the profile we woric on, and we continue testing 
after certain lessons, and tiy to see the progress they have nade. 
If they have not nade progress, we try to do soneliung about 
ourselves and try to help then by adjusting our therapy. 

As for the tutoring or the teaching of the children, we are 
not terribly original. Wo feel there are two aspects to working 
with children. Perhaps the nost inportant if at all possible is 
to work individually. I have just been to Brussels to the World 
Congress on learning disabilities. I heard it said so strongly 
that everybody should be tau^t individually. I an going now to 
say that. Sonetines we cannot, but our children are so dissinilax 
even though the profiles look alike tliat the nost progress is nade 
in individual tutoring. In fact, I heard Doctor Ballantyne fron 
Miaa. say that he has figured it out financially that if you could 
teach each child half an hour a day for so nany houi's it would be 
less expensive than a group over a period of tine. I have not had 
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tine to figure that out, but anyvay he said he did axid found that 
the progress would he so nuoh greater. The progress is greater on 
the one-to-one basis. If that is not possible, snail groups or 
even >diole classes, but we do believe in teaching the children the 
language, and that is the haelieh language, first. ?ut you laiow 
children in Geraany have this probleni children in CaeohoslovalcLa 
have this problen; it is also true in Spairx, and all over the world. 
A language disability is not Just because thsy are tiying to learn 
English. It is a liunan disability, not a particular type of language, 
we believe in teaching then systeuatic sequential phonics. The 
reason I say that - systenatic sequential phonics - is because thoy 
nust have structure. Our little people need sonething to hold on 
xv* IL ^^J^^^ word correctly, that is better 

than 20%. So we structure the language that they have to see, and 
«ien reproduce, as carefully as possible, and we do it through 
phonics. Of course, you know \*at phonics are. Phonics are 
nothing in the world but taking 26 letters and producing 45 sounds 
in the I^ish language. As you know, we have 45 sounds. I only 
have 44 because I cannot say tbasket' like they dp in Boston, 
miat page I skip over. I an veiy fortunate, being fron the South, 
that there are a lot of other sounds wo do not use. So we have 
naybe 40 sounds. But if wo spoke correctly we would hr.ve between 
45 and 45 sounds, and the confusion is that we have just got 26 
letters. So, you rsee, you have got to arrange those 26 letters to 
take care of 45 couiids. That is what phonics are. That is all it is. 
that arrangeiiciit. ■ 

We beUeve tliat the children need to be presented their written 
language accordin- to basic systenatic phonics. They should be 
presented in what wo call a uulti-sensory approach. You can argue 
with ne If you v;ant about teach frou the strengths, teach fron the 
weaknesses or teach fron this, that, and the other. I have found 
that I do not have tine to diagnose two or three or four or six 
or eight or ten months, to figure out whether they are strong in 
this or weak in th*. Very honestly I can do it because I have 
been doing it so mch, but I feel that a good psychologist knows 
tiiat you just do not teaoh the strengths and hope the weaknesses 
will cone up, or juot teach the weaknesses and leave out the strong 
attributes that a person has. We have learned in nuch of our 
psycholofiy that one aptitude reinforces another. So we believe 
very strongly in teaching the uulti-sensoiy, that necns >Aien we 
present the child with a written word we say "Look at that word, 
that to oat. Say the word, write the word, turn the page over and 
fJ'X.tl ff ^ ?f o'V". Then you have actually used all the senses. 
Xou have seen it, you have said it, you have written cat, 
kinesthetics, and you have then tried to remenber cat by writing 

iaif^^'vim^'^-f ^^^^-i ^° " ^ nulti-sensoxy approach 

using visual, auditory and kinesthetic as sitiultaneously as possible. 

i^-in xJ^^li! ^ ^®^» ^ clown hard. If he 
cannot tell the difference between cad and cat, then we do an awfu3 
lot of voA on the final consonents. If they are little children like 

tl S^'^^'iS^ T"' l^l 'P^' ^ have 

to do a lot of work on that niddle vowel, and sonehow hope they tvill 

put a pen in their hand instead of a pin in their hand to write with. 

We in the futh have quite a tine with '.tin, tan, tent and «pin, 
P®'^ so forth, but we eventually conraunicate, . and that is 
V^. **at we are working on. 



.J^^-i^ffAP^'^* ^^f^ °^ structure. It takes nuoh drill, and 



reason I say that - eyetenatic sequential phoxiice - io booauae thoy 
nuat have structure. ^Our little people need sonethlng trhold on 

It' lV^^^o°'^^ ^J^^ °^ correctly, that is better 

than 20%. So we structure the language that thdy have to see. and 
then reproduce, as carefully as possible, and we do it through 
phonics. Of course, you know what phonics are. Phonics are 
nothJbg in the world but taking 26 letters and producing 45 sounds 
in the I^iah language. As you hnow, we have 45 sounds. I only 
have 44 because I cennot soy 'basket' like they dp in Boston, 
miat page I skip over. I an very fortunate, being from the South, 
that there are a lot of other sounds wo do not use. So we have 
naybe 40 sounds. But if we spoke correctly we would hr.ve between 
45 and 46 sounds, and the confusion is that we have just got 26 

"T' ^°V^'^^ ^* *° ^'^^^'^ 26 letters to 

take care of 45 sounds. That is >diat phonics are. That is all it is, 
that arrongei.icnt. * 

Ve beUeve tint the children need to be presented their written 
language according to basic systenatic phonics. They should be 
presented in what wo call a nulti-sensoiy approach. You can argue 
with ne If you vrant about teach fron the strengths, teaoh fron the 
weaknesses or teach fron this. that, and the other. I have found 

*° diagnose two or three or four or six 
or eight or ten months, to figure out whether they are strong in 
this or weak in tht. Very honestly I can do it because I have 
heen doing it so mch. but I feel that a good psychologist knows 
ttiat you Just do not teaob the strengths and hope the weaknesses 
vrtll cone up, or just teach the weaknesses and leavo out the strong 
attributes that a person has. Ve have learned in nuch of our 
psychology that one aptitude reinforces another. So we believe 
very str^ly in teaching the uulti-sensory, that neons vdien we 
present the child with a written word we soy "Look at that word, 
that's cat. Say the word, write the word, turn the page over and 
Vot Ltt °f Then you have actually used all the senses. 

You have seen it, you have said it, you have written cat, 
kinesthetics, and you have then tried to renenber cat by writing? 

iJif^'^vJl';^'^-!^^"^-, ^° " ^ nulti-eensoiy a^aoh 

usip^ visual, auditory and kinesthetic as sinultaneously as possible. 

Then if a child is weak in one area, we boar down hard. If he 
ITnr e between cad and cat, then we do an awful 

ip Wo t °" consonents. If they are little childrS like 

to t T"' l^i ^^•/^'^ 'P^' P^' vo have 

to do a lot of work on that niddle vowel, and sonehow hope they t^lll 
put a pen in their hcnd instead of a piai in their hand to writ^ Sth. 

We in the south have quite a tine with 'tin, tan, ten« and «pin. 
pan, pen' and so forth, but wo eventually coununicate,.and that is 
^t we are working on. 

This takes a great deal of structure. It takes nuoh drill, and 
any snart parent - and I an saying it - or teacher^ Z^iU 
These IS no qysteiy about working with our children. Thereie no 

^ ^^^^ "° ^e'^ies of books. After you have worked 

°^ ^^ein to uae that biok. wT 

have lots of books sitting around, but anything that is systematic, 

12. 



organiflef , presents the English language to the child as he 
speaks it in \ ritten fom, and nult* -sensory, seems to work, 
why it worics 1 cannot say, but I do know it works. Ve find success. 
Sometines sock children go mch faster than others. Sometimes our 
140 I.Q.'s Ju >t do faster than our 100«s and our 100»s do bettor than 
the 90»s. W# do not take children below 90 neasured intelligence, 
but honestly very occasionally I sneak a few in. I have got to go 
back and worl: on reports now. We have 65 children having tutoring 
at the centr 1, I saw 175 last year, and on the side I go round - 
and see peorle at other places. So we hav . seen lots of children, 
but I do no'; let the reports go out without gy seeing them beoaiise . 
I see every parent. I never let a child come that I do not see the 
parents, I tope both parents but sometimes Just one. I always give 
a written -^port. I think it is very unfair for psychologists to 
write beaytiful reports, three pages long to other paychologista and 
?®If '^x*'*^ a word to the parents. Even if the report is brief. 
I dictate at 5 a.m., or something like that, and it sounds like it. 
I still r«nd a written report to the parents. I try to make those 
reports is simple as possible. 

The hardest report I ever wrote was to a man's wijfe. A man cane 
m at 3j8 years old. We tested him, and sure enoutlx \&en he got to 
me he *ead in Gray's oral and could otOsf read bearly second grade, 
could read a few words and could not read really second grade. 
We ta iked, and I said "Why are you worried?" First of all, **y 
did -fAe come? The ophthanologist had sent him. He said "Did he 
tell you what was wrong with me" and I said "What do you think'e wrong?" 
^d te said "I thougjit I was dumb until I was twelve years old but 
luf ■* 0^* even though I coiad not read I could do a lot of 

ttiiugs that the other children \ih.o could read couldn't do." I said 

■w: lat do you do now?" He told me that he had a dairy farm with 89 
he»d of cattle. Somebody said that was a good size dairy farm. 
I. do not know much about it. He said they were doing very well. 
I asked him ijf he did not have to read anything to take oare of 

,he cattle but he had a little tape recorder vdiich he carried round 
^th him. There is a very small expensive one, $150, and he put 
It in his pocket and none of the men vAo worked for hi3 knew that- 
he could not 'read. He went round the farr. dictating on to the little 
recorder, and he then went back to his wife who took off the messages 
he put on. I said "Well, you're .lust running the texa fine. you»ve 
got a grand T)usiness going, why are you worried?" He said *'I»ve two 
little girlp, and the first one is going to first grade thio Pall and 
I have heard that this kind of reading problem might be inherited 
and I Just; want you to. tell ne that I'm bright enou^, I'm smart 
enough, a^d I want you to tell me if because I cannot read dau^ters 
are going to have this trouble." I said "Just don't worry, bring 
her rig^xt over to ne and I will tell you if there is any kind of a problem 
and if t^ere is any chance of it we will work with it." He had gone 
all this time not being able to read or write himself, or spell, with 
a very good business I found, but I had to write a report and I wrote 
it to his wife and I had to tell her, because she could read and she 
had to read the report to him about himself. So I guess that was 
about the hardest report I have ever written, but I sent a report 
to th^ family. I think ail parents are due that. 

f 

Well, th4t is our business In a nutshell. IThe new frontiers are 
very. Interesting lai this field. Of course, the most important thing 
is that all classroom teachers know about our children. I do not 
care how many psychologists know, how many international meetings 
we have, it is the classroom teachers who need to know. Usually 
^ it is the parents who find the children first. Secondly, I 

ERIC the i^ortant thing which we are all working on jf early identification, 

Pi«K these children up. Wo can pick thorn ut>, 9096 of the time, at the 
ond of the Kindergartaa , and pick them up without mch ouefltiim. 'bar 



«mu uuu iiuui ai uwisff piaees, — S6 R&Ve soan lots of bhlldxen, 
out I do no'i let the reports go out without w seeing them booatiee . 
I see every parent, 1 never let a child cone that I do not see ths 
parents, I hope both parents but sometines just one* I always give 
a -written -^port. I think, it is very unfair- for psychologistB to " 
write beavtiful reports, three pages Icaag to other psychologists and 
never wri-'ie a word to the parents. Even if the report is brief, 
I dictate at 5 a,n,, or soiaething like that, and it sounds like it, 
I still f«nd a written report to the parents, I try to mako those 
reports is sinple as possible, 

The bwrdest report I ever wrote was to a nan's wife, A man came 
m at^jS years old. We tested him, and sure enough when he got to 
oe he read in Gray's oral and oovli ofligr read bearly second grade, 
could read a few words and could not read really second grade. 
We ta Iked, and I ssuLd "Why are you woiried?" First of all, *4iy 
did <|i6 come? The ophthanologist had sent him. He said "Did he 
tell you T^t was wrong with ne" and I said 'Hrfhat do you think' s wrong?" 
and he said "I thou^t I was dumb until I was twelve years old but 
ther4 I fo\ind out even thoti^ I could not read I could do a lot of 
things that the other children \ih.o could read couldn't do," I said 
"W: lat do you do now?" He told me that he had a dairy farm with 89 
he»d of cattle. Somebody said that was a good size dairy farm* 
I . do not know much about it, Ee said they were doing very well, 
I asked him iS; he did not have to read anything to take care of 
'Ae cattle but he had a little tape recorder vdiich he carried round 
/dth him. There is a very snail expensive one, $150, and he put 
It in his pocket and none of the men \iho wrked for hiia knew that 
he could not 'road. Ho went round the farr, dictating on to the little 
recorder, and he then went back to his wife vjho took off the messages 
ho put on, I said "Well, you're Just running the farm fine, You«ve 
got a grand *businesp going, v*y are you worried?" He said *'I»vo two 
little girlp, and tlae first one is going to first grade this Pall and 
I have heard that this kind of reading problem night be inherited 
and I just; want you to. tell ne th»t I'm bri^t enoufijx, I»n smart 
enou^, and I want you te tell ne if because I cannot read ty dau^ters 
are going 'to have this trouble," I said "Jupt don't worry, bring 
her ri^t over to ne and I will tell you if there is any kind of a problem 
and if t^ere is any chance of it we will work with it," He had gone 
all this tine not being able to read or write himself, or spel?., with 
a very good business I found, but I had to write a report and I wrote 
it to his wife and I had to tell her, because she could read and she 
had to. read the report to him about himself , So I guess that was 
about the hardest report I have ever written, but I sent a reI>ort 
to th^ family, I think all parents are due that, 

f 

Well, thit is our business in a nutshell. The new frontiers are 
very, interesting in this field. Of course, the most important thing 
is that all classroom teachers know about our cMldren, I do not 
care how many psychologists know, how many international neetlngs 
we have, it is the classroom teachers vho need to know. Usually 
it is the parents who find the children first. Secondly, I think 
the important thing ;^ch we are all working on is early identification, 
pick these childr&n up, V/g can pick then up, 909^ of the time, at the 
end of the Zindergartaa , and pick them up without much question by 
the end of the first grade, 

iinoxher area is these college material students, the very bri^t 
ones viho aro /failing in hi£^ schools, not in jail, V/o have got 
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plenty of then in jail. Something like 809^ of the first offenders 
in ;]uvenile cases in our country cannot read* So we. know a lot of 
then have a pTOhlen* But thoy axe had enou^ off » and of course 
we need to help theOt But our college hound students from fine homes 
and good environments >iho are failing in hl^ schooled we certainly 
need to catch them* i 

Then the area of mathematics is very important ^ and that is another 
lAiole field* It is relatedy and we are working on it* But we have 
not enou^ hard research in that field* I shall be vexy interested 
in the t*alk you are going to have on maths blindness in - January, I am 
vexy interested in maths, the correlation between maths and spelling 
particTxlarly we are woadcing on* 

I have enjoyed so much being with you. I have said so much, I an 
afraid, but I have certainly had a good. time being here, and if you 
have some questions I shall be delighted to txy and answer them* 

T:T)ff> ^ CH&IBM/iN: If that has not left evexyone speechless, we have now 

fcKJv> got time for some questions* 



